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 IEP Development: Goals & Strategies
Good IEP Goals
Putting dreams or visions into words is pa rt of the ongoing, long-term planning for a student with a 
disability, and ser ves as the basis for mapping out the journey in which the student, the family , and  
educators will embark. Having a vision helps plan next year’ s destination. Good IEP goals

 needs;
n by the family and the school;

One way to frame appropriate IEP goal development is to ask the following questions:

 

Strengths & Strategies Pages - By Dr. Paula Kluth
ategies” pages are simply lists that provide positive and useful information about 

a single learner . One list contains a student’ s strengths, interests, gifts, and talents. The other  

motivating, suppor ting, encouraging, helping, teaching, and connecting with the learner .

IEP meetings. They can also be used as an attachment to a positive behavior plan or as a 
communication tool for teams who are transitioning a student from teacher to teacher or school to 
school. The focus on positive language and abilities can prompt educators to think and talk about 
students in more proactive way . It can also help teachers make changes in their planning and in  
their daily pract

Thursday , April 2, 2009 

“Honey I blew up the 
curriculum”  
Focusing on classr oom 
accommodations 

by Nancy and Bridget Br own

butter�iesforchange.or g 

Dr . Paula Kluth is a consultant and author who works with teachers and families to pr ovide inclusive 

oppor tunities for students with disabilities.

V isit Paula Kluth’ s website to lear n more: http://www .paulakluth.com/ar ticles/strengthstrateg.html

 

Recess Roundup!

bringing in the play equipment.

 
 between families and schools

Fall 2012 • Welcome Back To School!A newsletter for educators who are doing amazing things!Inclusion Solutions

901.547.7588

Supporting 
and 

Empowering 
People 

with Down 
syndrome  
and Their 
Families

Tips for Teaching Math to Learners with Down Syndrome
In all learning it is impor tant to avoid rote memorization of facts. It is better to learn to understand the concept through ac tual experience . 

“language of mathematics” is a slow , time-consuming task. Mathematics is a language of symbols which describes relationships be tween 

These similarities may be of any type or nature. They may be color , shape, size, taste, brightness, or even such personally  

things are alike, before there is any reason for wanting to group and later count these things .

In the beginning, actually placing the similar things side by side is necessar y.  Most things can belong to several di�erent gr oups.  

groups is necessar y in order to develop understanding.

languages do not have all the numbers that we are familiar with in the English language. They simply have a label for one and a 

label for many . Needing to make things even as with teams, is one of the more basic reasons to count.

tangible objects. It is impor tant that learners can handle these things themselves.  

can handle the objects and group the objects according to their own interests.  

white shoes or school lunches and sack lunches may be necessar y in order for the learner to be interested in comparisons.

                                                                                                          

Telephone numbers, street addresses and social security numbers have only arbitra ry meaning; they are not “counting” things. It  is  

May we suggest…

Guide for Parents and T eachers, presents a systematic, individualized, language 
experience reading program used successfully with thousands of children with  

 
This fun and functional book breaks reading down into simple steps that 

and application to practical use.    
www.woodbinehouse.com 

Contact DSAM at 901.547.7588 or admin@dsamemphis.org

Promising Practices to Support Friendships in 
Inclusive Classrooms
by Barbara Davis Goldman
The promise of inclusion is that children with disabilities will actually learn along side, play with, 
and be friends with chil y easy to 

abilities, to play with chil dren with 
and without disabilities and become friends with them takes some effort. This article presents a 
brief listing of ways that professionals and parents can help support friendships. For addi tional 
information about rationales and research behind these strategies, please consult the four 
publications in the Con clusion section of this article.

Signs of Friendship, or “Friendship Potential”
To learn how to encourage friendships inside and outside the inclusive early childhood 
classroom, it helps to know what young friendships might look like. Then, you can start to look 
for ones that are emergent, or just developing, because these may need some encouraging 
sup port. While observing, you can also be scouting for “hot prospects” or potential friends for 
children who appear to need them by looking for just a few of the signs, since they may show 
promise of a friendship in the future. Friendships may not have all these signs, but the following 
list is a good place to start. Watch for two children who: 

• Play together frequently, or just “hang out” together as a pair, and are often together even 
when they are part of a larger group. 

• Do the same thing at the same time, either because they have common interests or because 
they just want to be together, or both of these reasons. 

• Copy each other’s actions or words. 

• Use language to create similarity, such as “we-talk” (e.g., “we’re mak ing a train” or “we’re silly” or 
“we’re friends”) or use “tag questions” to establish joint agreement (e.g., “This is our fort, right?”). 

• Either one or both help, share, pro tect, and/or comfort the other.

It is possible that you will not need to do anything special for established friend ships, but 
for children who have had only a few friends, or are young, or have special needs, it is 

friendships using some of the strategies listed be low. To encourage the development of 
new friendships, think of yourself as a “matchmaker” and look for children who show 

 erent ways to bring 
cont’d on page 2



Supporting Friendships: General Strategies
General techniques for facilitating peer interaction, 
supporting “old” friend ships, and encouraging new ones to 
develop in the early childhood class room include the 
following: 

• Provide plenty of free choice/free play time so children 
can choose who they want to be with and what they want 
to do together. 

• Provide multiples of toys or sets of toys so it is easy for 
them to copy each other, or do the same thing together, or 
extend and coordinate their play as they mature. 

• Provide adaptive equipment so chil dren with mobility 
challenges can join the group and play together. 

• Allow vigorous, noisy, or silly play at least occasionally 
because of its po tential for shared positive afect such as 
laughter, which can help create and then reinforce 
friendship. 

• Present interesting objects or activi ties that children are 
likely to flock to you to see, and then you may be able to 
get something going between the children. 

• Be available yourself, at child level, which will attract 
children to you as the “interesting object” and then you 
are available to get an interaction go ing between the 
children. 

• Be on the lookout for the times when an action that you 
do with a child att racts the attention of a peer, so you can 
either fade out or support a joint activity. 

• Play turn-taking games (like rolling a ball) and imitation 
games, or take back-and-forth turns in play with children 
who are developmentally very young to provide the critical 
foundation for future interactions and friendships with 
other children.

Supporting Specific Friendships
Techniques for supporting specific friendship pairs, both 
established and new, and for individual children or pairs 
who need more support, include: 

• Include small, cozy spaces just 
big enough for two, or 
playground equip ment that 
needs two, to help them focus 
just on each other – interac tions 
are much easier with just two. 

• Allow a pair some interpersonal 
“privacy” so they can concentrate 
on their relationship – even if it 
means that they need to exclude others occasionally. 

• Make special materials or activities available during free 
choice time that both members of the pair especially enjoy 
in order to encourage them to play together. 

• Arrange for children to be close to each other, and/or 
actively bring chil dren together, especially those who may 
have trouble moving around independently. 

• Help children join ongoing group ac tivities like dramatic 
play by finding appropriate roles for them. 

• Join children in their play so you can help keep the 
interaction going, and interpret, or speak for, or explain the 
actions of children for those whose social and 
communication skills are just developing. 

• Teachers should share with parents information about 
the established, and especially emergent, friendships 
observed in the classroom so the par ents might be able to 
arrange “play dates” for the two outside of class, where 
they can focus on each other. 

• Parents should ask teachers about friends and “hot 
prospects” and, if possible, arrange “play dates” with these 
children or with others who may be a good match for their 
child. 

• Parents can support the interactions as necessary, but 
also need to let the pair play independently, being avail-
able only as needed, as above.

cont’d from page 1



Conclusion

To learn more about the strategies de scribed above for 
 ships, see the following resources: 

• Goldman, B.D. and Buysse, V. (2008). Making friends: 
Assisting children’s early relationships. FPG Snapshot, 
55. Available at http://www.fpg.unc.edu/~snapshots/ 
snap55.pdf. 

• Goldman, B.D. (2007, Spring/ Summer). What early 
educators and parents can do to support friend ships in 
early childhood. Children and Families: The Magazine of 

• Goldman, B.D. and Buysse, V. (2007). Friendships in very 
young children. In O.N. Saracho & B. Spodek (Eds.), 
Contemporary perspec 
devel 
Greenwich, CT: Infor 

• Goldman, B.D. and Buysse, V. (2005). The Playmates & 
Friends Ques 

University of North Carolina. Available at www. fpg.unc.

Professor in Psychology, University of North Carolina, 
Chapel Hill. She may be reached at 919/966-7169 or 
goldman@ mail.fpg.unc.edu.

More Resources on  
Supporting Relationships 

 sity of Minnesota, are 

development of social competence for preschoolers with 
 

inter 

products/curricula.html#ie or call 612/624-4512. 

• “Preschoolers’ Ideas About Disabili 

we know about typically-developing children’s ideas about 

focuses on young children’s understanding of dif erent 

with dis f

help them to understand what it means to have a 
disability. Published in the journal Infants & Young Children 
(January/ February/March 2005), Vol. 18, Issue 1, pages 
37-46.



By Julie Holmquist
Jane has a severe learning disability and delayed social 
skills. Taking advantage of this, a group of popular girls 
invited her to join them on “clash day,” when they said they 
would all wear outlandish clothes. On “clash day,” Jane was 
the only one to dress in this manner. The stares, laughter, 
and name calling from classmates humiliated her. 
School staff thought Jane was deliberately disrupting 
classes and suspended her for the day. She was too 
embarrassed and hurt to explain. After this experience, 
Jane never raised her hand in class, did not attend 
extracurricular activities, and her grades plummeted. 
While any child can be a target of bullying, children with 
disabilities like Jane can be especially vulnerable. Although 
few studies exist concerning children with disabilities and 
bullying in the United States, the studies available indicate 
an increased risk for children with special needs. Like other 
children, a child with disabilities who is bullied may grow 
angry, resentful, frightened, or apathetic at school, and is 
at risk for low selfesteem, school avoidance, depression, 
lower grades, and increased violence. Parents can help 
protect their children with disabilities from bullying and its 
devastating efects if they promote efective strategies 
such as PACER’s Peer Advocacy Program, use the 
Individualized Education Program (IEP) as a tool, work with 
the school, and know their child’s rights under the law. 

Promote Peer Advocacy
Before Julie Hertzog became the director of PACER’s 
National Bullying Prevention Center, she was a concerned 
parent. Because her son David was born with Down 

syndrome, was nonverbal, and had a Pacemaker and a 
feeding tube, she was worried that he would be vulnerable 
to bullying.
As she advocated for her son with school staf, she realized 
how much student interaction happens outside the view of 
adults. Recognizing that David’s classmates could be 
powerful allies for her son in bullying situations, Hertzog 
worked with the school to create a unique support for him 
while he was in sixth grade.

A group of his classmates received training on how to 
prevent bullying and speak out on David’s behalf. They 
called these students peer advocates. If they see bullying 
they intervene, ask the bully to stop, or report the 
situation to an adult.
The idea worked for David. Now what started with four 
children in sixth grade has evolved to a schoolwide project. 

Meet Ellen Jane Peterson 
The Down Syndrome Association of Memphis and the  
Mid-South has partnered with the Les Passes Kids on the 
Block Puppet (KOTB) program.  The program stars Ellen 
Jane Peterson who is 17 and has Down syndrome.  Kids on 
the Block have two puppet troupes (Amanda’s Troupe and 
Wendy’s Troupe).  The scripts feature Ellen Jane and focus 
on building self-esteem and learning to appreciate and get 
along with those who are diferent. Libbee Cliford, Director 
of KOTB says this partnership is “A Win-Win is the best 
combination that I can think of and that certainly describes 
the DSAM and LPKOB Partnership.  Both agencies have the 
same ultimate goal...to make the future of all kids, no 
matter what their diferences might be...safer, healthier 
and informed. Together we can make Memphis a better 
place for the tomorrows of our children”.  Students and 
teachers will see that people with Down syndrome really 
are just like everyone else.  If you are interested in trying to 
schedule an appearance contact DSAM at 901.547.7588.

Use Positive Strategies to  protect 
Your Child with Disabilities from 
Bullying



More than 40 students volunteer to become peer 
advocates so they can help David and other students who 
are diferent. It’s a strategy that any parent can explore 
and discuss with school staf.
 For more information about the peer advocacy program or 
how to start one, visit PACER.org/bullying/resources/peer-
advocacy.asp.

Use the IEP 
Students with disabilities who are eligible for special 
education under the Individuals with Disabilities Education 
Act (IDEA) will have an IEP. The IEP can be a helpful tool in 
a bullying prevention plan. Every child receiving special 
education is entitled to a free, appropriate public 
education (FAPE), and bullying can sometimes become an 
obstacle to receiving that education. 
The IEP team, which includes the parent, can identify 
strategies that can be written into the IEP to help stop the 
bullying. It may be helpful to involve the child, when 
appropriated, in the decision-making process. Such 
strategies include: 
• Identifying an adult in the school whom the child can 
report to or go to for assistance 
• Determining how school staf will document and  
report incidents 
• Allowing the child to leave class early to avoid  
hallway incidents 
• Holding separate in-services for school staf and classroom 
peers to help them understand a child’s disability 
• Educating peers about school district polices on 
bullying behavior 
• Reassurance from the school staf to the student that he 
or she has a right to be safe and that the bullying is not his 
or her fault 
• Shadowing by school staf of the student who has been 
bullied; shadowing can be done in hallways, classrooms, 
and playgrounds 

Work with the School  
It’s important for parents to believe their child if he or she 
tells them about a bullying situation. Parents should 
communicate support to their child, explain that being bullied 
is not his or her fault, and that no one deserves to be treated 
this way. Once parents have reassured their child in this way, 
they can meet with the principal and share what they know, 
explain how the situation is afecting their child, and ask the 
principal what the school can do to keep their child safe at 
school and on the bus. It’s also a good idea to ask if the school 
has a written policy on bullying and harassment. If it does, 
request a written copy. Keep a written record of what 
happened at this meeting, including names and dates. If a 
bullying situation is not resolved after meeting with the 
principal, parents should send a brief, factual letter or e-mail 
to the district superintendent requesting a meeting to discuss 
the situation. Copies of this letter can also be sent to the 
principal, special education director, and chair of the school 
board. Parents should make sure to keep a copy. A sample 
letter pertaining to children with disabilities is available at 
PACER.org/bullying. Families may also wish to contact a 
parent center or advocacy organization for assistance. To find 
a local one, visit ParentCenterNetwork.org or call 888- 248-
0822. 
“Remember, you are your child’s best advocate,” says Julie 
Hertzog, Director of PACER’s National Bullying Prevention 
Center. “If your child does not feel safe, you may decide to 
change schools. Your child’s safety and wellbeing are of the 
utmost importance.” 

Know the Law 
If bullying is based on a child’s disability, it may violate that 
child’s federal legal rights under Section 504 of the 
Rehabilitation Act of 1973, Title II of the Americans with 
Disabilities Act, and the Individuals with Disabilities Education Act. 
In a Letter to Colleagues issued on October 26, 2010, the U.S. 
Department of Education’s Office for Civil Rights (OCR) 
informed all U.S. public schools that bullying and harassment, 
including harassment of one student by another, can be a 
form of prohibited discrimination. 
Federal law prohibits discrimination, including harassment, in 
education programs and activities on the basis of race, color, 
national origin, sex, gender, or disability. Read the OCR letter 
at PACER.org/link/ocr-letter-oct--2010.asp. 
According to the OCR and Department of Justice, however, 
not all bullying constitutes “harassment,” and the specific 
conduct must be examined to determine if civil rights were 
violated. Read the definition of “disability harassment” as 
stated by the OCR and the Office of Special Education and 
Rehabilitative Services at: PACER. org/link/ocr-letter-july-2010.
asp. Although children with disabilities face a higher risk of 
being bullied, parents can take proactive steps to ensure their 
child’s safety. Promoting innovative ideas such as PACER’s 
Peer Advocacy Program, using the IEP as a bullying prevention 
tool, working with the school, and knowing the law can help 
parents protect children with disabilities from bullying. Learn 
more at PACER.org/bullying.



STEP UP for Down Syndrome 
Sunday, October 21, 2012, 12-4pm, 

Memphis Botanic Garden
Presented by the Down Syndrome Association of 
Memphis & the Mid-South

Come out and join us and be a part of the 
largest disability awareness event in the Mid-South.

Go online to register and learn more at  
www.dsamemphis.org/suds.

 
Get Involved! Form a Team!
Register and form a team made up of your students and their parents or teachers and administration at your 
school. You could win one of the Largest Team awards! Check out www.dsamemphis.org/teamfundraising 
for team building ideas. Come out and show your support for individuals with Down syndrome. 
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